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Our Mission Statement 
At St Mary's we celebrate God's love for us, as we learn and grow together.  We live life to the full, to become the best 

that we can be. 

 

If you need this document in large print, audio, Braille, alternative format or in a different 

language please contact the School Office on 01502 565 384 and we will do our best to help. 

 

Policy Consultation & Review 

This policy is available in hardcopy from the school office on request.  

The policy is provided to all staff and should be read in conjunction with the following policies:  

● Assessment Policy 

● Marking Policy 
● SEND Policy 
● Accessibility Plan 
 

Contents 
1. Curriculum Intent 

1.1 How we learn  

1.2 Values                 

      - Catholic Ethos 

      - British Values 

      - School Values    

      - Code of Conduct               

1.3 Raising Aspirations 

 

2. Curriculum Implementation 

2.1 A High Quality Curriculum 

2.2 Inclusion 

2.3 Learning Tools 

      -Growth Mindset 

      -Learning from mistakes 

      -Resources, Models and Images 

      -Rich and varied learning environment 

     -The Climate of Challenge 

     -SOLO Taxonomy 



 

 

 

 

 

2.4 Stages and Characteristics of Learning  

2.5 Teaching Strategies 

Whole class teaching 

      - Interactive strategies 

      -Effective Questioning 

      -Modelling      

Group/Independent work strategies 

     -Groupings 

     -Differentiation 

 

3. Curriculum Impact   

3.1 Progress Cycle 

3.2 Assessment 

       -Summative assessment 

       -Formative assessment 

       -Feedback loop 

 

Appendices 

Appendix 1: Child Friendly Version of Scaffolding Framework 

Appendix 2: Reward Certificates  

 

 

 

1. Curriculum Intent  

1.1  How we learn 

We strive to achieve our mission by being an excellent centre of learning with high aspirations for all.  Our community is 

built on the foundation of  Gospel values and illuminated by the light of Jesus’ example.  By learning how to live 

together in peace and form positive learning relationships we can all flourish.  By celebrating our successes we can 

review and reinforce what we value.  This enables us all to develop a growth mindset to better ourselves and our world. 

 

We develop our learning through four strands;  values, knowledge, exploration and communication.   

 

Values -  We promote 12 key values throughout our curriculum and the daily life of our school.  These values are 

modelled by staff in their positive behaviour towards pupils and each other.  We reinforce and celebrate the pupils’ 

application of these values through our rewards system. 

 

Knowledge - We inspire children to develop a lifelong thirst for learning for knowledge and skills.  We ask questions to 

provoke thought and interest.  We nurture their spiritual, moral, academic, social, mental and physical development. 

 

Exploration - We provide opportunities for children to apply their knowledge and skills in different contexts.  We ignite 

children’s minds to explore, question and learn from their mistakes.  We encourage them to become motivated, 

creative and independent learners to find out more for themselves and deepen their understanding.   

 

Communication - We develop the confidence to take risks and share our ideas to deepen our understanding.  We 

encourage reflection by creating opportunities for pupils to evaluate their work.  We celebrate our successes. 

 



 

 

 

 

 

1.2 Values 

Catholic Ethos 

Our Catholic ethos is at the heart of everything that we learn. 

 

‘I have come so that they may have life and have it to the full.’  John 10:10 

‘I am the way, the truth and the light.’ John 14:6 

‘Let us protect with love all that God has given us!’ Pope Francis 

‘To think, to feel, to do’. Pope Francis 

 

Our School Prayer: 

This is our school, let peace dwell here, let the rooms be full of contentment. 

Let love abide here, love of God, love of one another and love of life itself. 

As many hands make a house so many hearts make a school. 

 

We are a Catholic Primary School where every person is a valued member of our community, invited to follow Christ’s 

call to a life of hope, joy, love, and forgiveness.  We are patient and kind.  We respect, trust and support each other to 

live in peace.  We embrace challenge and develop the courage to create a better world for us all. 

We are committed to fostering high expectations and developing the full potential of each individual so that they may 

become compassionate, interdependent, lifelong learners, striving to create a better and more peaceful world. 

 

Positive relationships between all members of our community are the key to maintaining a supportive and effective 

learning culture.  These twelve values are integral to our community and help us ensure that; 

● We teach children that democracy, rule of law, individual liberty and mutual respect and tolerance are upheld in 

our communities as universal human rights for every citizen. 

● We teach children that intelligence is not fixed, that humans can develop ‘growth mindsets’ (to think about 

thinking and to learn about learning) that support a lifelong love of learning. 

● Everyone learns together, with each other and from each other. 

 

Through living out our school values, we support children’s holistic development and progress.  We believe that this is a 

very important element of securing deep-rooted learning. 

 

British Values 

St Mary’s is committed to the values outlined in the Declaration of Universal Human Rights. These values encompass the 

four areas which have recently been identified as fundamental British values. 

 

Democracy 

Children are offered choices and have many opportunities to make decisions from the earliest age. Throughout the 

school, their views are actively sought both in formal ways, for example through surveys, and more informally through a 

continual dialogue about their learning. An elected School Council provides a forum for democratic discussion and 

responsible group action. Through example and through their curriculum studies, children learn that good governance is 

about service, not the exercise of power. They also develop a sense of pride in who they are, and how they can 

contribute to the common good of the nation. 

 

Rule of Law 

The school is an orderly community which is regulated by consent. Children help to create class and school rules and 

develop a strong sense of fairness, justice and commitment to the common good. Expectations are clear, and there are 



 

 

 

effective procedures for tackling behaviour and attitudes which are contrary to the school’s moral code. Children are 

helped to distinguish right from wrong, and to understand the importance of honesty, compassion, forgiveness and 

reparation. 

 

Individual Liberty 

Each child is cherished as an individual, with equality before God. There is strong support for children in developing their 

self-knowledge, self-esteem and self-confidence. Drama, role-play and philosophy discussions are used to encourage 

children to articulate and develop their own framework of opinions, beliefs and understandings. Originality and 

creativity are encouraged, both in class and through school events such as talent shows. The school has effective 

procedures for ensuring inclusiveness and combating bullying. 

 

Mutual Respect and Tolerance 

A wide range of ethnic, cultural and religious groups are represented in the school population, and their diversity is 

celebrated as a microcosm of British society as a whole. Children gain practical experience of working and playing with 

those from different backgrounds, and tolerance and mutual respect are firmly embedded in all aspects of school life. 

Children learn about other religions in a spirit of appreciation, and gain a sense of empathy for viewpoints and 

perspectives which are different from their own. Mutual respect and tolerance are recurring themes in weekly 

assemblies and in their follow-up class sessions.  

 

School Values  

These are simplified as behaviours and attitudes for learning that support children’s successful and autonomous 

learning.   

 

School Values 
Monthly focus 

Characteristics & personality 

Sept:   Love and Kindness Treat each other as we would like to be treated.  

Oct:    Love and Patience 

 

Be patient and understanding 

Help others to learn 

Nov:  Love and Respect Be smart and tidy     

Listen carefully    Follow instructions 

Dec:   Joy Enjoy learning new ideas and skills 

Jan:    Support Good manners  

Put others before ourselves 

Feb:   Peace Say sorry for mistakes that hurt others 

Mar:  Forgiveness Forgive others 

Apl:   Hope Learn from your mistakes  

May: Challenge Believe you can improve if you practice and work hard 



 

 

 

Jun:  Courage Be the best you can be  

Jul:   Trust be reliable, responsible and trustworthy 

 

 

 

Code of Conduct 

The School Rules are based on our Code of Conduct and underpinned by the school’s ethos and British values.  It makes 

clear how every member interacts with each other.  By adhering to the code each of us is able to become the best we 

can be. 

 

We will be respectful to everyone 

We treat each other as we would like to be treated.  We do not hurt anybody else – with our body or with our words. 

We only use nice words, we tell an adult about any unkind behaviour and say sorry when we have made mistakes that 

upset others.  We use good manners towards pupils and adults. 

 

We will follow instructions 

From any adult working in the school, immediately and the first time we are asked, without arguing.  We have all of the 

equipment we need in school every day. 

 

We aspire to become the best we can be 

We put significant effort into every challenge we are given, find ways to overcome challenges and don’t give up when 

things are difficult.  We are proud of the progress we make and motivated to plan our next steps to become better.  We 

are smart and tidy. 

 

We will support each other in our school 

We are kind, help others, don’t accept teasing or unkind comments.  We put others first before ourselves and forgive 

others when they make mistakes that upset us. 

 

 

1.3  Raising Aspirations 
Throughout children’s daily learning experiences, teachers and pupils set high expectations at all times alongside an 

ethos of aspiration within learning.  This means that teachers’ expectations of children do not provide limits or caps to 

their learning.  We encourage children to set their sights high for their own personal achievement and support them 

with different strategies to try to achieve this. 

 

Teachers devise pathways of learning that are designed to develop independent and confident learning that expects 

children to use a range of strategies to develop their knowledge, skills and understanding.  Teachers expect children to 

apply what they have learnt about number, handwriting, spelling, punctuation, grammar and presentation in all pieces 

of work across the curriculum.  Teachers support this by providing an environment that is rich in relevant references to 

current learning across the curriculum and has an atmosphere where all children’s personal development and welfare 

are supported. 

 

A key aim of education is to create autonomous learners (i.e. learning to learn).  We are acutely aware of how important 

children’s independence in learning is to enable children to be autonomous learners.  As a result, adults in each 

classroom work together to support children skillfully so that they do not hinder independent learning (see scaffolding 

framework child friendly version in appendix 1).  When providing support to a child, staff systematically start by 



 

 

 

encouraging pupils to work out the problem for themselves.  If there remains an obstacle to the child accessing the 

learning, the staff work their way down the scaffold to ensure that the correct level of support is provided, enabling the 

pupil the opportunity to learn as independently as possible.  

 

 

2. Curriculum Implementation 

2.1  A high Quality Curriculum  
Teachers follow curriculum topic maps that are compliant with National Curriculum requirements and are designed to 

provide breadth of knowledge in all areas of the curriculum and depth of knowledge concepts that are revisited, 

extended and embedded across a range of topics.   

The school’s curriculum will: 

● Inspire and challenge all learners, equip them with the confidence, the ability and desire to make the world a 

better place 

● Be based on clear, shared aims, principles and values that put the learner at their heart  (our mission, vision and 

values) 

● Excite imaginations and give learners access to the world’s major areas of learning 

● Promote personal development and the key competencies of learning and life 

● Be located in the context of the learner’s life, and emphasise the interconnectedness of learning 

● Provide for intellectual, physical, emotional, social, scientific, aesthetic and creative development 

● Be international in its outlook, but rooted within its community 

● Address contemporary issues as well as the big ideas that have shaped the world in the past 

● Promote independence of thought and creativity of mind through a wide range of learning approaches 

(Primary Curriculum Design, Brian Male, 2012) 

 

Teachers will liaise with the Leader with overall responsibility for the Subject regarding any developments they would 

like to make.  We recognise that we must be flexible to the interests and needs of our learners if we are to establish 

meaningful and purposeful opportunities for children to learn well and to develop a lifelong love of learning. 

 

2.2  Inclusion 

We are an inclusive school and we work hard to meet the needs of all our children.  Class teachers are responsible and 

accountable for the progress and development of all pupils in their class.  High quality teaching is available to all 

children, including those with additional needs.  We work hard as a school to ensure that all additional support in the 

classroom is deployed effectively.   

 

Where a child is not making the expected progress the class teacher will work alongside the Special Needs Co-ordinator, 

parents and external agencies (where appropriate) to plan tailored support.  We follow the Assess, Plan, Do, Review 

cycle to ensure all children are monitored closely and make progress.  We use Individual Pupil Profile plans which are 

reviewed termly.  The school’s Special Needs Co-ordinator, is available to provide advice to staff and families.  We do 

not label any child by so called ‘ability’.  All children are encouraged to achieve their best.  

 

2.3  Learning Tools  
Using the four learning strands (see 1. How we learn), teachers will ensure that children are given opportunities to 

develop high-quality metacognitive processes (learning to learn through developing strategies to plan, monitor and 

evaluate their own work) so that deep-rooted learning is achieved.  Teachers plan for how they will utilise a range of 

learning tools to help children learn well.  These include: 

 

Growth Mindset  



 

 

 

Core questions to develop learning mindsets that support high-order thinking (helping brains grow).  Time, effort, 

practice and input help children develop a smarter brain, ‘Practice makes PERMANENT!’ (there’s no such thing as 

perfect as everything can improve).   We know that the brain can be developed like a muscle, changing and growing 

stronger the more it is used.  Our learning culture is driven by the need for teachers to constantly talk about the brain as 

a muscle that grows and is not fixed or capped.  (Dweck) Images like the Iceberg below are helpful to remind children 

that there are lots of stages to learning before it is truly successful and therefore deep-rooted.  

 

 

Learning from Mistakes 

- Children need to identify 

mistakes and 

misconceptions as 

milestones in learning that 

once analysed will support 

the next stage of learning. 

Mistakes are the stages 

that provide the richest 

material for learning.  

When children persevere 

and are resilient to making 

mistakes, their learning 

develops to become deep-

rooted.  

Jo  

Boaler refers to 

establishing within 

learners the 

understanding that, 

“mistakes are expected, 

respected and inspected.”   

 

 Resources, models and images  Children are able to use a broad range of equipment and resources to help them 

learn about new concepts.  In mathematics this is particularly important to support children’s developmental 

understanding of mathematical concepts many of which will appear as quite abstract when children first encounter 

them.  The use of models and images in daily lessons will support children’s development of deep-rooted learning.  In 

other subjects children will find the use of images and/or other resources to help them develop solid understanding of 

new concepts.   

 

Rich and varied learning environments  Our school aims to be a child centred environment, where children feel 

special and valued and their learning journey is unique and celebrated.  All learning takes place in an environment that 

is designed to support children’s personal development and well-being so that they feel safe to take risks and make 

mistakes.  Learning environments will refer to recent learning to support the current learning pathways being taught.  

There will also be examples of excellence for children to benchmark their learning against.  Learning environments 

include all areas intended for use by children including corridor areas and outside areas.   Displays throughout the 

school are planned for, so that they celebrate learning as well as provide initial stimulus for learning and reference 

material to support learning.    

 

The climate of challenge within a classroom needs to be set so that the pitch of the challenge for each learner is at 

their ‘struggle zone’ (Tharby & Allison)  The struggle zone ensures that children have high levels of challenge but with 



 

 

 

minimal stress (low threshold, high ceiling).  Challenges that are pitched at a child’s struggle zone require them to think 

hard but without cognitive overload or high stress levels.   

(For further information refer to Shirley Clarke’s ‘Outstanding Formative Assessment’ ) 

 

 

 

SOLO Taxonomy 
SOLO stands for Structure of Observed Learning Outcomes (Hook and Mills 2011).  When behaviours for learning are 

planned for using SOLO, children understand that learning outcomes are the result of effort and the use of effective 

strategies rather than luck or fixed abilities. They are able and motivated to monitor their own progress in a learning 

task and to make smart decisions on their next steps. Schools using SOLO, report improvements in children’s learning 

outcomes; a raise in their confidence and increase in their engagement in learning. 

 

Uni-structural Multistructural Relational Extended abstract 

  
  

Directed (help given) Aware, but no reasons.  

Causes mistakes 

Purposeful - strategic - 

knows why and when 

new ways - seeks feedback 
to improve.  Acts as a role 
model - teaches others. 

Exploring and clarifying Practicing and applying Able to apply to new 

situations 

Moving on to new 
material/ground 

Define, identify, name, 

draw, find, label, match, 

follow a simple procedure 

 

Describe, list, outline, 

follow an algorithm, 

combine 

Sequence, classify, 

compare and contrast, 

explain causes, explain 

effects, analyse (part-

whole), forma an analogy, 

organise, distinguish, 

interview, question, relate, 

apply 

Generalise, predict, 
evaluate, reflect, 
hypothesise, theorise, 
create, prove, plan, justify, 
argue, compose, prioritise, 
design, construct, perform 
 

One relevant aspect Several relevant 

independent aspects 

Integrated into a structure Generalised to a new 
domain 

One aspect of the task is 

picked up, and the child’s 

understanding is 

disconnected and limited.  

 

The jump to the 

multistructural level is 

quantitative. 

Several aspects of the task 

are known but their 

relationships to each other 

and the whole are missed.  

 

The progression to 

relational and extended 

abstract outcomes is 

qualitative. 

The aspects are linked and 

integrated, and contribute 

to a deeper and more 

coherent understanding of 

the whole 

The new understanding at 
the relational level is re-
thought at another 
conceptual level, looked at 
in a new way, and used as 
the basis for prediction, 
generalisation, reflection, 
or creation of new 
understanding. 

 



 

 

 

 

 

 

 

2.4  Stages and Characteristics of learning  

Knowledge and Skills 

Stages of Learning Characteristics of Learning  

Acquiring - Milestone 1 

Can recall knowledge concepts & 

will frequently use and apply it, 

growing ability and independence 

(prompting needed) 

 

focus on the task                              Do one thing at a time     

Break things down                           Follow a simple procedure       

Plan and think it through                Jot down ideas and take notes 

Be excited to try new things            Learn something new 

Do something for the first time      Define, identify, find, match 

Name & label    Draw diagrams      Describe      Notice things 

Advancing - Milestone 2 

Combines skills and knowledge  

in a number of ways. 

Is confident and independent  

Is purposeful and strategic  

knows why and when  

can reason.   

Work hard,    practice lots             Take risks     

Don’t give up, Keep going              Don’t worry if it goes wrong 

Learn from mistakes 

Ask questions                                   Ask ‘what if..?’, ‘Why…?’, ‘When…?’ 

Test out a theory                              Analyse organise ideas 

Compare and contrast                    Look for patterns and connections 

Research                                           Form an understanding of the whole 

let your imagination take an idea somewhere new 

Apply skills/knowledge in a new situation     

Be creative         Think of possible reasons 

Deep - Milestone 3  

Uses skills and knowledge 

spontaneously. 

Is confident and is independent to 

create new understanding;  

seeks feedback to improve and 

acts as role model. 

 

Listen to others 

Say when you have an idea or when you don’t understand something 

Be kind when you disagree           Empathise with others 

Explain things to help others 

Keep reviewing your work             Identify your best bits ‘wow work’ 

Improve one thing first                   Accept feedback and criticism 

Conjecturing and convincing 

Develop new strategies to make something better 

Don’t compare yourself with others, only yourself 

Show others what you can do by performing/presenting to others 

Be a positive example                  Feel proud of all your efforts. 

Realise what you can now do that you couldn’t do before. 

Notice when your effort and practice have enabled you to reach a 

goal.                                                Celebrate the successes of others 



 

 

 

 

 

 

 

2.5  Teaching Strategies 
Our school has children with a wide range of barriers to learning including SEN and EAL. To ensure motivation, 

engagement and challenge of all children, a variety of learning experiences should be used. 

 

Whole Class Teaching 

Interactive Strategies: 

There are numerous interactive strategies that can be used in whole-class teaching to engage learners.  

Such strategies often provide teachers with AfL information, including: 

● Thumbs up, thumbs down to show agreement / understanding  

● Mini whiteboards / show me.  

● True/false sorting activities.  

● Cards/ number fans.  

● Use of ‘no hands up’ random selection after talk partners have discussed (ie names on lolly-sticks)  

● Use of drama / role play  

● Hot seating 

● Alongside these, there is enormous scope for using ICT resources (iPads, Chromebooks, interactive whiteboards, 

and Google Apps) to ensure children are engaged with their learning. (For further information refer Shirley 

Clarke Outstanding Formative Assessment Chapter 5) 

 

The information gained from all of the above strategies should be used to determine a shift in lesson pathway 

immediately, or in subsequent lessons, for particular groups or all children, in order to challenge their potential and 

ensure learning time is maximised.  

 

Effective Questioning: 

Effective questioning means challenging children to deepen their thinking. Teachers need to take time to plan and 

record effective questions which go beyond straight recall.  Teachers’ responses to effective questioning should inform 

lesson adaptation to suit the needs of the learners. 

● Giving a range of answers for discussion 

● Turning the question into a statement 

● Finding opposites – why does one work, one doesn’t? 

● Giving the answer and asking how it was arrived at 

● Asking a question from an opposing standing 

● What do you notice? 

● Which one is the odd one out? 

● Give me another example? 

● Working from a misconception and getting the children to conjecture and convince about the reason it is wrong 

(For further information refer to Shirley Clarkes ‘Outstanding Formative Assessment’ ) 

 

Modelling: 

A key aspect of the teaching should be the clear and specific modelling of the learning that children are required to 

demonstrate or apply. This is linked to generating success criteria. 

 

Group / Independent work strategies 

As the promotion of speaking and listening is a key priority in our curriculum, children should be given opportunities to 



 

 

 

work collaboratively, or to share their ideas with others, regularly. Specific strategies for collaborative learning (which 

help make the curriculum accessible for all learners) include: 

● Snowballing (learning partners first, then share with another pair/group – do you agree?)  

● Jigsaw (groups research one aspect of a topic becoming ‘experts’. Re-organise into home groups to complete 

● task using expertise of each member)  

● Matching / sorting  

● Diamond ranking (Order statements)  

● Mind / concept mapping  

● Using speaking frames (Sentence starter)  

● Drama / roleplay 

 

Lessons will provide opportunities for children to practise their skills independently.  

 

Groupings 

Teachers should plan opportunities for children to work collaboratively with others in a range of different groupings to 

enrich their learning experiences and opportunities. Grouping should be fluid and be relevant for pupils according to 

their next learning steps.  

 

Teachers will often use in-lesson assessment information to identify groups to move onto independent work or those 

requiring additional support. 

 

Differentiation 

As stated earlier, the children at our school have diverse learning needs. Differentiation is therefore essential in 

matching learning opportunities with individual learning needs. Differentiation can occur in: 

● the learning process - varying learning activities or strategies to provide appropriate methods for students to 

explore the concepts  

● levels of support – providing feedback along with working with individuals or groups who may be finding it 

challenging in that lesson (as opposed to pre-defined groups). 

● varying the environment in the classroom – using different teaching styles, groupings, levels of support, 

resourcing, use of particular models and images 

● varying the expectations in the use of the success criteria  - children to focus on one or two steps or elements; 

or some elements may be provided by the teacher; or additional elements added to extend. Making decisions 

about which previous success criteria to use and when, or removing success criteria altogether, are also 

opportunities for children to show deeper understanding. 

● the content delivered may be varied for some specific children, though for most  with our focus on mastery,  

the content will be the same. 

 

It is key to recognise the link between effective formative assessment and effective differentiation: in order to 

differentiate effectively, teachers must have a clear understanding of exactly where the children are at. 

We must ensure that we offer all children access to an appropriate curriculum. In some instances it may mean an 

individual curriculum, although more often it means personalising learning by using some of the following strategies: 

● scaffolding support as appropriate to support the child  

● providing resources which are appropriate: careful selection and evaluation is required  

● planning for support of groups or individuals by additional adults or the teacher  

● being aware of groupings to support children (see below)  

● providing writing frames appropriate to the capabilities of the child  

● adapting activities as appropriate  

● providing word banks / pictures  

● Working in smaller groups as needed 



 

 

 

● promoting independent choice 

● providing alternate methods of recording work (eg ICT) 

 

and become confident individuals living fulfilling lives.  See separate SEND policy and Accessibility Plan for more 

information. 

 

3. Curriculum Impact      

3.1 Progress Cycle  
Staff use the cyclical model below to ensure that pupils make expected or above progress: 

● Assess - assessing children’s current starting points (making summative judgements)  

● Plan - planning provision to move children’s learning on designing specific routes for children’s individual needs 

(whether this be to address misconceptions or to support pupils targets.) 

● Learn- teaching this within a challenging classroom climate, 

● Review - assessing the progress and stages of learning children have reached as a result (making summative  

judgements) 

 

Throughout this cycle, teachers provide feedback to children (making formative judgements).  The process begins again 

as new learning is prepared for and introduced. 

 

3.2 Assessment  

Summative Assessment 

Summative assessment is made at different stages throughout a unit of learning to help teachers gain as accurate a 

picture as possible of children’s stages of learning and how embedded this is.   

 

Summative assessment can be done at the start of a unit of work to inform teachers of exactly what stage of learning 

children are at.  These activities are referred to as cold tasks. 

 

Additionally, further monitoring of the progress of children’s learning will be necessary and will take place part-way 

through a unit of learning.  These activities are referred to as warm tasks. 

 

At the end of the current unit of learning, teachers will need to establish exactly what stage of learning the child has 

attained and will set tasks requiring children to work independently to demonstrate this accurately.   These activities can 

be in different forms (e.g. tests or tasks) and are referred to as hot tasks.  

 

These assessment tasks are designed around a spiral process of revisiting learning and using the outcomes from these 

assessments to develop what children have learnt.   

Teachers’ summative judgements about children’s progress and attainment in learning are recorded within the school 



 

 

 

agreed system (Pupil Asset).  This system provides a tight structure to support planning for next steps as well as 

providing a clear overview of the stage of learning that a child has reached.  Summative judgements against the end of 

year age-related expectations are made at the end of each term.  There are three Pupil Progress meetings a year where 

children’s progress and attainment are reviewed and further provision is discussed and agreed.   

 

 

 

Formative Assessment 

Formative assessment is “the most powerful educational tool for raising achievement and preparing children 

to be lifelong learners, in any context.  The research evidence for this is rigorous and comprehensive,” (Clarke 

2014). 

We embed a wide range of formative assessment strategies within all teaching in our school including; 

 

● Dialogue about learning between adults and children and between children (e.g talk-to-your-partner). 

● Effective questioning to establish accurately where children’s starting points are including the extent 

of their prior knowledge and understanding. 

● Involving children in the planning stage to enhance motivation and ownership. 

● Clear and specific learning objectives are shared with all in the lesson at points that best engage 

children’s interest. 

● Specific success-criteria  is co-written by adults and children and sets high expectations of ‘what good 

looks like’. 

● Differentiated choices  Are given to children so that their self-esteem is intact and expectations are 

high. 

● Children to be resources for each other Using ‘talk-to-your-partner’ and ‘no-hands up’ is integral to 

support learning feedback strategies.     

● Support immediate improvement-making  Feedback at different times during lessons but most 

importantly, the timing of feedback is integral to the pathway of the lesson. 

● Accurately judge how far children understand what they are learning. 

● Mistakes and misconceptions as key learning points Celebrated rather than things to be dismayed 

about.  Mistakes should be seen as vital opportunities to stretch the muscles in our brain to help them 

grow. 

● Conclusions that effectively summarise the lesson and reflect on learning. 

 

 

Feedback Loop 

High quality feedback involves conversations with children, written or oral, which are clear about what 

progress children have made and how they can deepen and extend this learning further so that it becomes 

deep-rooted.   

These conversations are supported through accurate marking of core aspects of children’s work.   

This dialogue is vital to ensure that challenge is pitched at the right level for children.   

Both adults and children give written feedback in different forms that are appropriate to their age and stage 

of learning.   

They often include further questions or challenges and will always refer to the progress of learning in the task.  

(See the Marking and Feedback policy for further guidance). 

Children are taught how to critique their own learning so that they identify their progress, their next steps and 

celebrate their achievements.   



 

 

 

Teachers plan learning so there are opportunities for children to select a challenge that best supports their 

next stage of development (targets) in learning and can reason about this with their peers and with other 

adults.   

 

 

Appendix 1: Child Friendly Version of Scaffolding Framework 

 

 

 
 

  



 

 

 

Appendix 2: Awards 

 

CHALLENGE AWARD 
 

 

 

 
 

 

Awarded to: 
 
 
Date:                                                                                          Class: 
 
 
For: 
____________________________________________________________ 

 

____________________________________________________________ 

 

____________________________________________________________ 

 

____________________________________________________________ 
 
 
 
 
 

 
 



 

 

 

 SHINING STAR AWARD 

 

 
 
 
Awarded to: 
 
 
Date:                                                                                                   Class: 
 
 
For: 
____________________________________________________________ 

 

____________________________________________________________ 

 

____________________________________________________________ 

 

____________________________________________________________ 
 

 
 

 



 

 

 

 

 

 
 


